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ABSTRACT 

This study was intended to improve students’ self-confidence in speaking at one of Islamic 

secondary school based in Banyuwangi, East Java, Indonesia by applying digital video 

recording task based projects. This classroom action research was conducted in one cycle. 

Each cycle comprised four meetings. In this cycle consisted of planning, implementing, 

observing and reflecting (Kemmis and McTaggrart, 1999). The participants of this study were 

34 students of ninth grade. There were three data collection tools of this study. They were 

teaching scenario, test and field note. The data were analyzed by using descriptive statistics to 

know the mean and standard deviation. The result of this study showed that the students’ self-

confidence improve when they were taught using digital video recording task based projects. 

It was indicated by the improvement that 82.35% students are confident that it was initially 

only 47.05% students. The use of digital video recording task based project in teaching 

speaking could make the teaching and learning process run interactively and the result 

suggest that the use of digital video recording task based projects are effective to improve the 

students’ self-confidence. Based on the findings of the study, the English teacher are 

suggested to use digital video recording task based projects in teaching speaking in order to 

make the students interested to practice speaking English. 
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INTRODUCTION 

Speaking is one way to express ideas with others. To enable student express ideas, we 

need to apply the language in real communication. Rickheit and Strohner (2008) mention that 

speaking is statements or speech with the aim of having intention to be acknowledged by 

speakers and the receivers process the speakers’ explanation so that acknowledge their 

intentions. Speaking is the first mode in which children acquire language, it is obtained from 

people at everyday life in the surrounding environment in language activities, and it is the 

prime motor of language change. Brown and Yule (1999) state that speaking is depending on 

the intricacy of the information to be transferred; however, the speaker sometimes finds it 

difficult to explain what they want to say.  

According to Göktürk (2016) Speaking is a vital, yet difficult, skill to be acquired in a 

language class as it poses a great number of challenges to second language students for a few 

reasons, they are anxiety and self-confident. In addition to the anxiety and self-confident, 

another challenge with speaking is that the fact where English is taught as a foreign language 

(EFL) and learners have a limited number of opportunity to use language outside of the class 

or maybe not any at all. Thus, language educators need to find ways to expand the practice to 
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speak of a class to expose their students to the target language more, rather than just relying 

on classroom activities (O'Malley & Pierce, 1996). 

Based on the preliminary study in class, as language students have learned English 

exhaustively, the students should be able to interact orally with other. But in fact, there are 

many students in 9 grade of Islamic junior high school find difficulties to express what they 

want to say and they are ashamed when the teacher asks them to speak, so they did not 

perform English in their language conversation. They prefer to use Indonesian to English as a 

medium of communication. 

In this digital era, many people upload their own digital videos on their social media 

such as Youtube, Facebook, Instagram, Twitter, etc and it needs special attention. Digital 

video is a representation of moving visual images in the form of encoded digital data. This is 

in contrast to analog video, which represents moving visual images with analog signals. 

Digital video recording is a media that is used by teacher to students to record their own 

digital video related the material. It aims to make students’ self-evaluation and self-reflection 

through video.  

In result of Castañeda and Rodríguez-González (2011) explains that the effect of self-

evaluation through video portfolios on Spanish oral performance of nine undergraduate 

learners in an intermediate speaking class. The learners were asked to submit multiple drafts 

of digital video recordings on a given topic and to reflect on their individual speaking 

performances using a retrospective self-evaluation form. Based on the emerged common 

themes in the self-evaluation forms, a training intervention was administered to the learners. 

The findings drawn from the self-evaluations and the questionnaires indicated that the use of 

video portfolio could improve the learners’ perceived speaking abilities and their motivation. 

Cheng and Chau (2009) also investigate the potentials of digital video for fostering 

self-reflection in an e-portfolio mediated learning environment. The results showed that 

learners found creating digital video for reflection relevant to their learning needs, 

particularly for cultivating their listening and speaking skills. As such, they participated in 

video-based reflection willingly over a 14-week semester though it did not contribute to their 

grades in the course.  

Though several studies have been conducted on the utilization of digital video 

recording in foreign language speaking classes, the majority of these studies, albeit 

explanatory, have focused not on the actual improvementof oral proficiency as a result of the 

digital video recording, but the learners’ perceptions of the incorporation of digital video 

recording into speaking classes. Furthermore, few attempts have been taken on researching 

the impact of digital video recordings on learners’ oral performance in an EFL speaking 

class. In light of these reasons, this study aims to investigate the digital video recordings in 

EFL learners’ self-confidence in oral performance. By relying on in-depth analyses of the 

actual performance discourse and scores assigned to the learners’ performances through 

analytic rating, this study will offer implications for the use of digital video recordings in 

EFL speaking classes. 

Project-based learning has been defined as “the instructional strategy of empowering 

learners to pursue content knowledge on their own and demonstrate their new understandings 

through a variety of presentation modes” (NYC Department of Education, 2000, p.8). 

According to the definitions found in PBL handbooks for teachers, projects are complex 

tasks, based on challenging questions or problems, that involve students in design, problem-

solving, decision making, or investigative activities; give students the opportunity to work 

relatively autonomously over extended periods of time; and culminate in realistic products or 

presentations (Jones, Rasmussen, & Moffitt, 1997; Thomas, Mergendoller, & Michaelson, 

1999). 

https://en.wikipedia.org/wiki/Digital_data
https://en.wikipedia.org/wiki/Analog_video
https://en.wikipedia.org/wiki/Analog_signal
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Global School Net (2000) reports the AutoDesk Foundation's research on the 

characteristics of Project Based Learning. The results of the study mentioned that Project 

Based Learning is a learning approach that has characteristics as follow: 

a. Learners make decisions about a framework, 

b. The existence of problems or challenges posed to learners, 

c. Learners design a process to determine the solution to the problem or challenge posed, 

d. Learners are collaboratively responsible for accessing and managing information to solve 

problems, 

e. Evaluation process run continuously, 

f. Learners regularly reflect on activities that have been run, 

g. The final product of the learning activity will be evaluated qualitatively, 

h. The learning situation is very tolerant of mistakes and changes 

(Global SchoolNet, 2000). 

Self-confidence is the extent to which a belief in judgment of the ability to succeed. 

Ignoffo (1999) simply defines self-confidence as having self-belief. Lauster (1978) states that 

self-confidence is an attitude or feeling confident in the ability of self that the person 

concerned is not too anxious in his actions, can feel free to do the things he likes and 

responsible for his actions, warm and polite in Interact with others, be able to accept and 

appreciate others, have the impulse to excel and be familiar with the advantages and 

disadvantages.  

There are several Aspects of self-confidence. According to Lauster (1978) aspects of 

self-confidence are: 

1. The belief in one's self-esteem is one's positive attitude about himself that really 

understands what will be done. 

2. Optimistic is the positive attitude of someone who always has a good view in facing all 

things about self, hope and ability. 

3. The objective is that the confident person views the problem or everything according to 

the rightness, not according to personal truth or according to himself. 

4. Responsible is the willingness of a person to bear everything that has become the 

consequence. 

5. Rational or realistic is the analysis of the problem, something, something incidence using 

the ideas accepted by reasonable and in accordance with reality. 

As stated by Lauster (1978) states that the characteristics of people who have self-

confidence is not selfish, tolerant, ambitious enough, need not support others, not excessive, 

optimistic, able to work effectively, responsible for work, and feel happy. People who have 

self-confidence are those who are able to work effectively, be able to carry out their duties 

properly and responsibly and have plans for the future. 

It can be concluded that people who are self-confidence that have a calm attitude and 

be positive in dealing with various problems and not easily give up, have good socialization 

skills, believe in their own ability, dare to express opinions, selflessly perform tasks well and 

responsible and have plans for the future. With these abilities, the individual has the 

possibility to be more successful in living life when compared with the less or less confident 

or low self-confidence. 

Speech or speaking a language is especially difficult for foreign language learners 

because effective oral communication requires the ability to use the language appropriately in 

social interactions (Jack and Renandya, 2001; 204). According to Richards and Renandya 

(2012; 210) that speaking is one of the elements of communication. Where communication is 

the output modality and learning is the input modality of language acquisition (Brown, 1980; 

210).  
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As a human being, we always need communication to express our idea to do 

everything, what’s more as a students or learners they have to speak with their teacher as long 

as in learning process to express their idea (Jack and Renandya, 2002; 208). Therefore, in 

formal environment between teachers and students have to always interact to make 

communication. Because in fact, most of our daily communication remain interactional. It 

can interact in language is essential. Therefore, language instructors should provide learners 

with opportunities for meaningful communicative behavior about relevant topic by using 

interaction as the key to teach language for communication because communication derives 

essentially from interaction. 

In other view, speaking is fundamental and instrumental act (Clark, 1977; 223). 

Speakers talk in order to have some effect on their listeners. They assert things to change 

their state of knowledge. They ask them questions to get them to provide information. They 

request things to get them to do things for them. And they promise, warn, and exclaim to 

affect them in still other ways. The nature of the speech act should therefore play a control 

role in the process of speech production. Speakers begin with the intention of affecting their 

listeners in a particular way. They select and utter a sentence they will bring just this affect. 

The goal of teaching speaking is to improve students communicative skill.there are 

many factor to considered in teaching and learning speaking such as : Richards and 

Renandya (2002:12) principles of language teaching, Brown (2004:141-142) type of 

classroom speaking performance.  

Richards and Renandya (2002:12) add that there are principles of language teaching 

such as: (1) Automaticity , (2) meaningful learning, (3) the anticipation of reward, (4) 

intrinsic motivation, (5) strategic investment, (6) language ego, (7) self-confidence, (8) risk 

taking, (9) the language-culture connection, (10) the native language effect, (11) 

interlanguage, (12) communicative competence. 

In other hand, there are six type of classroom speaking performance. It is useful in 

guiding teacher in planning speaking instruction Brown (2004:141-142) state as follow: 

1. Imitative 

Learners practice an intonation contour ot try to pinpoint a certain vowel sound. 

Imitation of this kind is carried out not for the purpose of meaningful interaction, but for 

focusing on some particular element of language form. 

2. Intensive 

Intensive speaking goes one step beyond imitative to include any speaking 

performance that is designed to practice some phonological or grammatical aspect of 

language. 

3. Responsive 

A good deal of the students speech in the classroom is responsive : short replies to 

teacher or student-initiated question or comment. 

4. Transactional (dialogue) 

Dialogue conducted for the purpose for the purpose of information exchange such as 

information-gathering interview, role play or debate. 

5. Interpersonal (dialogue) 

Dialogue to establish or maintain social relationships, such as personal interview or 

casual conversation role play. 

6. Extensive (monologue) 

Extended Monologue such as oral reports, oral summarize, or perhaps short speeches. 

 

From the explanation above, the researcher conclude that the aim of language 

teaching is learner ability to communicate in the target language. So, the teacher must 

attention principles in teaching speaking and select method and technique in teaching 
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speaking. And in this research, the researcher usesdigital videorecording in teaching 

speaking. To guide the present study, the single question was formulated: how can digital 

video recording task based projects improve EFL students’ self-confidence? 

 

METHOD 

Research Design 

This research used descriptive qualitative research method. To answer the research 

question, the researcher used classroom action research (CAR) design. The data was analyzed 

by using percentages. The procedures of this research of CAR werein one cycle. In this cycle 

consisted of planning, implementing, observing and reflecting (Kemmis and McTaggrart, 

1999). In a planning stage, the researcher prepared the activities that were conducted before 

doing the actions. Those activities were: 

1. Designing the lesson plan and learning materials for each meeting. 

2. Preparing the observation instruments. 

3. Designing speaking test. 

4. Deciding criteria of success. 

In the implementation stage, researcher conducted teaching and learning based on the 

lesson plan made. The researcher implementedthe teaching of speaking by using digital video 

recordings task based project. In the pre-activity,the teacher began the class by greeting and 

checking attendance list of students. Then, the teacher gave leading questions related with the 

materials. After that, the teacher explained the step of learning. In the main activity, the 

teacher explained the material about the genre of the text. Then, the teacher showed samples 

of digital video recordings to teach speaking in the class. The next step, the teacher gave a 

project of digital video recordings. In the post activity where the teacher closed the learning 

process, the teacher reviewed the students’ understanding about the material, motivated the 

students to study more, and gave them an assignment. 

In observation stage, the researcher observed their teaching by paying attention to 

behavior and events in the teaching learning process. This observation was done by the 

researcher in every meeting when the teacher showed students’ digital video recordings task 

based project in front of the class. The observation focused on positive and negative attitudes 

of the students towards the teaching and learning process using digital video recording task 

based projects. 

The final stage is reflection that was conducted to reflect the results of the actions that 

are collected from the class observation and speaking test in each cycle. It aimed to know 

whether the action was successful or not. If the research target in the first cycle is fulfilled, 

the action would be stopped. However, if the target was not successful yet, the action would 

precede to next cycles until the target of the research was achieved. 

 

Participants 

The participants of this study were 34 students of ninth grade at one of Islamic 

secondary school based in Banyuwangi, East Java, Indonesia. There were 16 males and 18 

females. Based on the result of the preliminary study, the students had weaknesses in 

speaking and they still have difficulties in speaking.  

 

Data Collection Tools 

  In this study, some instruments were used to do the research. There were three data 

collection tools of this study. They were teaching scenario, test and field note. Teaching 

scenario was developed by the teacher to guide the instruction. In this study, the researcher 

made lesson plans to manage the classroom situation while the action was implemented. 

Teaching scenario was the same as lesson plan, but the instruction in teaching scenario more 



JETLING (Journal of English Teaching and Learning) |  6  
 

detail than the lesson plan. There were three phases in the teaching scenario. They were pre-

activity, while activity, and post-activity. In the pre-activity, the teacher prepared the material 

and decided what the topic. Then, the teacher explained the step of learning that wouldbe 

given. Furthermore, in the while-activity, the teacher explained the material about about 

recount text. Then, the teacher instructed students to make topic about  unpleasant 

experiences they havehad, situations in which they have been treated unfairly, a tight spot 

they have gotten into and had hard time getting out of, or simply instances that drove them up 

the wall on the past. The teacher gave some examples of the situations on the past. After that, 

students madea group that consist of three or four and asked them to tell their experiences to 

group with way conversation method. Teacher asked students about the difficulties they faced 

when giving verbal account of what happened before. The purposewas to invite a class 

discussion on strategies to face such challenges. Next, the teacher asked to the student to tell 

their stories in front of class before the class continue on the next step, but that they were not 

allowed to read off of their writings. The last lesson, representative of each group told their 

story about their bitter, unpleasant, hate-filled event of their past in front of class. In the post 

activity where the teacher closed the learning process, the teacher reviewed the students’ 

understanding about the materialand gave them an assignment. 

  Another data collection tool used in this study is test. The researcher used the orally 

test in this study. The test was constructed based on the syllabus. The form of the oral test 

employed was verbal test based on the topics being taught in oral test or speaking. The 

participants were asked to speak at least three minutes.  The test was done by giving a test in 

the form of an oral performance. In this case, the students were required to speak in their own 

digital video recording. Then, they had to upload the video in Facebook like the instruction of 

the test. The researcher chose Facebook because the popularity of Facebook is increasing in 

Indonesia and all students have it. Next, the video of the students from Facebook would be 

shown in front of the class in next meeting. The test of the video had to be submitted a day 

before the next meeting. Then researcher and the collaborator evaluated them. It was based 

on the lesson plan of ninth grade. 

  The components of the scoring criteria referred to delivery of public speaking rubric. 

It was combined by the researcher from some creators of public speaking rubrics such as OIT 

Communication Department and Assessment Commission (2009), Read Write Think (2004), 

KIPP King Collegiate High School (2011). The components were poise and appearance, body 

language, eye contact, voice, pacing. Those components would be evaluated by the criteria of 

the weighting table in appendix 4c. After evaluating, total students’ score would be in 5 

qualifications. The qualifications were adopted by the researcher from Dedi (2012). The 

qualifications of the score level can be seen below. 

 

Table 1. The score interval 

Interval Qualification 

85-100 Excellent = Very Confident 

71-84 Very Good = Confident 

60-70 Good = a Bit Confident 

40-59 Low = Nervous 

0-39 Failed = Very Nervous 

 

Based on the table above, the researcher uses excellent category for very confident 

category, very good for confident, good for a bit confident, low for nervous and failed for 

very nervous category. 

The field note was also used by the researcher to fulfill the form of evaluation. 

Fieldnote was a brief discription about attitude of the students. It was used to observe the 
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implementation of digital video recordings task based project. The researcher focused on the 

students' attitudes shown in the lesson. As we know that in the class identified two types of 

student attitudes, namely positive and negative attitude. Positive attitude of students could be 

seen when students showed interest in learning english and followed the instruction when 

digital video recording wasbeing applyed, and negative attitudes could be seen when students 

showed disinterest in learning. Fieldnote was important to add a date of the research. In 

additional, fieldnote could help the teacher to find a solution for students who had negative 

attitude.  

 

Data Analysis 

  In this case, the researcher analyzed  the data by using descriptive statistics to know 

the mean and standard deviation. Firstly, researcher collected individual score of students at 

the end of cycles by giving task based project to the students. And then, researcher counted 

the students score into percentages by following students’ score interval.  

 

FINDINGS AND DISCUSSION 

Findings  

Based on the implementation of the action in meeting 1, the researcher saw that most 

of students were shy when speaking in front of their friends. That is why, the researcher and 

collaborator think that it is important to overcome the problems in order that their shyness 

can be reduced and they can be more confident to reach the indicators of success. The 

findings in  meeting 2,  researcher found that most of students had known about what is 

digital video recording. It made easier for the researcher to do in the next action.  

In the third meeting, the researcher showed students’ project in front of class and gave 

feedback and then gave the next project to them. The score of students’ self-confidence from 

the digital video recording task based project can be seen below. 

 

Figure I. Students’ Self-Confidence Score 

 
 

As it is seen in the table above the students’ score is into percentages. The percentages 

can be seen from the following table: 

 

Table 2. The Distribution of Students’ Self-Confidence 

Interval Qualification Number of Students Percentages 

85-100 Very Confident 2 5.88% 

71-84 Confident 3 8.82% 

60-70 a Bit Confident 11 32.35% 
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40-59 Nervous 10 29.41% 

0-39 Very Nervous 8 23.53% 

 

Based on the table above, it can be seen that 47.05%of students are confident. The 

data show that 5.88% of students are in very confident categories, 8.82% is confident, 

32.35% isa bit confident categories, 29.41% isnervous and 23.53% is very nervous category. 

Based on the evaluation and reflection, the researcher and the collaborator concluded 

that 47.05% of students are confident. However, the researcher feels that it is important to 

increase students’ confidence because indicator of success has not been reached yet. Some 

students still had problems such as their lack of vocabularies, feeling shy when they spoke in 

front of their friends, still rigid to express their ideas through oral communication, unable to 

speak well that cause difficulties in expressing their ideas. Therefore, the researcher and the 

collaborator need to do action again. The researcher and collaborator guide students 

intesively by training their self confidence, vocabulary, and speaking skill.  The score of 

students’ self-confidence from the project can be seen below. 

 

Figure II. Students’ Self-Confidence Score 

 
 

The figure above shows that the researcher collects the students’ self-confidence score 

into percentages. The percentages can be seen from the following table: 

 

Table 3: The Distribution of Students’ Self-Confidence  

Interval Qualification Number of Students Percentages 

85-100 Very Confident 5 14.71% 

71-84 Confident 10 29.41% 

60-70 a Bit Confident 13 38.24% 

40-59 Nervous 6 17.65% 

0-39 Very Nervous 0 0% 

 

From table above, it can be concluded that there were progresses on students’ self-

confidence.It shows that 14.71%students who are very confident categories, 29.41% is 

confident, 38.24% isa bit confident, 17.65% isnervous and 0% isvery nervous category.    

Based the result above, the researcher and the collaborator concluded that the 

indicator of teaching and learning has been reached. Therefore, the researcher decided to stop 

the action. 

 

Discussion 

This study aims at knowing the implementation of digital video recording task based 

projects to enhance EFL students’ self-confidence in speaking. In order to make this study 

easy to understand, the result of this study is discussed as follows. 
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The implementation of digital video recording task based projects had been conducted 

by using classroom action research. This research followed the process of the research 

propose by Kemmis and Taggart (1999) namely planning, acting and observing, reflecting. 

The research applied only one cycles in this research. The problems are found in the first test 

and it had been solved in the second test.  

Project-based learning (PBL) is typically considered an approach to teaching in which 

students respond to real-world questions or challenges through an extended inquiry process 

(Latimer and Riordan, 2011). Task is an activity where the target language is used by the 

learner for a communicative purpose (goal) in order to achieve an outcome (Willis, 1996; 23). 

Task-Based Learning is an approach based on the use of task as the core unit of planning and 

instruction in language teaching (Richards and Rogers, 2001; 223). The task is as the central 

of planning and teaching (Harmer, 2007; 71). 

To measure the students’ improvement in speaking skill the writer conducted a test. 

After the each test done, the teacher always gives feedback.  The result of the test shows that 

the highest score in first test is 87.5, while the lowest score is 25. Highest scorer in second 

test is 92.5, while the lowest score is 40. There are five aspects that determined whether or 

not digital video recording task based projects can improve the EFL students’ self-confidence 

in speaking skill.The aspects cover poise& appearance, bodylanguage, eyecontact, voice and 

pacing. The students’ improvement in self-confidence in speaking skill also can be seen in 

the average result of first test and second test. 

Considering the explanation above, the researcher concluded that the action is 

successful and can improve the students’ self-confidence in speaking skill. The improvement 

of students’ self-confidence in speaking skill can be seen in the improvement of the students 

score. The result of the first test and the second test showed the significant improvement. 

Based on the results of this research, we could see that most students are interested in 

learning English speaking through digital video recording task based projects. They have a 

good self-confidence to express their ideas in speaking activity inside the classroom, most of 

students could minimize their fears and shy to speak, and frequency and percentage of 

students’ confidence were good in the cycle.  

Another aspect that found by the researcher in this study that digital video recording 

task based projects could motivate students and minimize students’ speaking problems in 

speaking English such as low motivation to speak, lack of vocabularies to express their ideas, 

feeling shy when they speak in front of their friends, still rigid to express their ideas through 

oral communication, unable to speak well that causes difficulties in expressing their ideas, 

etc. during teaching and  learning process in the classroom. 

 

CONCLUSION 

Digital video recordingis one of important things that must be applied during teaching 

and learning process in order the purpose of teaching can be reached. It can be appliedin 

teaching English speaking because by applying the media teaching speaking can be more 

effective, and it can improve students’ self-confidence. 

Based on the result of the speaking ability project and observation field note, it can be 

concluded that use of digital video recording task based project could improve students’ 

confidence. The improvement could be seen from the speaking ability Project result. In first 

project, there were 47.05% or 16 students are confident. In the second project, there were 

82.35% or 28 students are confident. It means that students’ self-confidence can be improved 

by using digital video recording task based project. 
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